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ABSTRACT .

Values tend to become distorted at the intercultyral -
level. What is considered "good" in one society may be criticized as
"had" or "incomprehensible" in another. Por example, American culture
tends to value time to the point of obsession, whereas Hispanic
cultures subordifiate temporal considerations to interpersonal
relationships. The resulting clash which will occur between
representatives of divergent cultures may then be predicted
accurately. I¥ should convince teachers, it is argued, of the
necessity to adopt a flexible frame of reference and an attitude of
suspended judgment in dealing with any crosscultural circumstances.
What is needed, is the ability to look at the world through someone
else's eyes and to perceive it in the manner determined by the
viewer's own ‘cultural filter. Such a skill is simply a matter of
acquiring the needed competences in cross cultural understanding.
Without this empathy for other cultures, the effectiveness of an
adult edqucator will be considerably reduced, as a result of
restrictive communication at the cognitive, as well as the affective
and psychomotor levels. The task of the adult educator is not so much
that of "changing" the learners' values as that of helping him (1)
acquire an additional anq different set of values, and (2) learn to
behave differentially according %to context. (’uthor/dﬂ)“
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. EXCERPT 3

CULTURAL CONFLICTS IN VALUES, ASSUMPTIONS, OPINIONS

‘s

Cultural values represent the beliefs and ways of acting |
which are held important by a society, and which give a eommon
sense of identity to a}l of its members. From these values are
de@ived a set of norms, or rules which define appropriate and
inappropriate behaviors within the given society, and wﬁich
prev%de sanctions for the, violation of these norms, and re&ards
for their observance.

' As a rule, values dre considered to beé more genera}ized
than assumptions (or atfitudes) or opinions (or beliefs), they
‘. are also moxe basic and less numerous than the 1af¥er.
According to Milton Rokeach, the average person holds dozens v
of values, thousands of attitudes, and tens of thousands of

1 R N o " . Ve .;

beliefs.” -What complicates matters is that.values, attitudes

and beliefs endergo a continuous,prbcess_of.eﬁange and tend

to vary somewhat from one croup or individual to, another. ‘

The ex1stence‘of these two factors -~ change and varlatlons -—,' \::\o_
therefore, meke-lt extremely difficult for members of any |
soeiety to identify, and agree upon, those patterns which may be °
considered characteristic of their own and other groups. Thus,

3
crosscultural differences in values, attitudes or beliefs often

L

act as sourcee of confliet between individuals raised in

different societies. A knowledge of these differences and " .
how they operate is, therefore, essential te the»achievemeny.'
of effective intercultural communication. And, in terms of .

the classroom situation, a tedcher who' deals with adults needs L ‘

)
LY

3 r‘

) 9]
lRokeac;h, Milton,.Beliefs, Attitudes, and Values (San
Francisco, California: Jossey-Boss, 1969).:
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to examine hlS own bellefs, attitudes and values in relation

-

to what he teaches to his students, as well as in relation to
the latters' eeds, in order to help them adapt to a style of
life which varies from that of thelr own, culture. Whatever
change he attempts to produce within "the learners will have

" to be carried out in an open manner which leaves them with the

freedom to accept or reject the proposed change. The major

- ot

objective to.be accomplished in this respect is to convey to
the students the conviction that there are no “pight or

"ﬁﬁrong‘ values, attitudes or beliefs per se, but only

appropriate or inappropriate ones, as determined by <the situa-

tional context. Any individual who accepts and understands the
I : ’ .

exisfence of likenesses and differehces in thinking, behaving

and feeling {as well as in speaking) among the various people

of the ﬁorld can be said to'hold‘tre Fey to intercultural
understanding. ) o

t
Values

: There are many definitions of this term avallable to the

layman; in fact, it would seem that each scholar who handles

the 'concept writes his own definition. .One of the most popular

1

ones was offered by Rokeach in 1969: -

‘A value is a standard or yardstlck to guide actlons,

attltqges, comparisons, evaluations, and justlflcatlons L

of self to others.l .
Regardless of the choice of deflnltlon. the processes and
dimensions inherent to values may be readily identified. They ’

, entail the processes of selection, valuation and action: 3f~h‘

~ oo

1lRokeach, Beliefs, Attitudes and Values.
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Selection. the individual chooses freeiy among alternati&e

behgviors, with full cognizapce of the con- 7
sequences of hlS cho;ge . )

Valuation: the 1nd1v1dua1 is contenf~w1th the selected
. ‘ alternative and, is willing:to proclaim 1t/‘

Action: the individual acts in a manner consistent
with his choicex

In terms of dimensions, values may be intrinsic or extrinsic.

As a rule, however, most.people hold values which are both

«

intrinsic and extrinsic. A student may value learning, for

instance, because he is interested in new ideas (intrinsic s

.

value), and he may also value the grades he receives for his ) )
learning achievement (extr1n31c value).

s Among the many values each person may be sald to possess,
] -l
some are more important than others; values are, therefore,

usually organized into a hierarchical network which is subject - '

to modifications, with the passing of years. All decisions

maae by an individual are baged‘unon his specific system of
values, this system of values may, in turn, heve been ?nfluenced
by those of a particular group (to which he belongs or wants

to belong) within hislculture. . 'y
A

At the intercultural level, conflicts betwsen two values

-

or sets of values-may’be expected to occdr frequently within

newcomers into a -community. In adult education classes, it )

willsbe the respon31b111ty of the teacher to help such students .
resolve these conflicts in a rational manner, on the ba31s of
information concerning the Amerlcan way of life (1nc1ud1ng

[ 4

choices and predictable outcomes of behaviors). ) ' ]
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Values and the Ind1v1dual

Most experts agree that a relatlonshlp ex1sts betwéen the
I

values .held by an 1nd1V1dual and fthe goals he - sets up for himself.
In fact, the two concepts are often held as synonymous to each

otheqj The relatlonshlp between tHem has never’ really been

clearly defined. ? S

-
-
-

Values'%re also known to determine attitudes, as wglle.as
to influence goals 1n~members of a given soclety. They. tend
to" be revealed inva tanglble way by expressed att1tudes, beliefs-
« and opinions, %s by externallzed behav1ors. Attltudes, 1n turn, -
may be defined as a set of interrelated beliefs, and both may

N
be verballzed through statements of personal opinions. The most

dangerous attltude (expressed by oplnion) ns that of prejudice

AY

hich r%sults in the judgmen( of an- 1nd1v1dual or group of people;

thing, or situation, with 1i tle or no factual bas1s. Prejudicial

attitudes'aluays‘affectdthe newcomer into a host culture detri-
mentally,'for no be%%er.reason"thén the fact that he és'an out- o
sider who does not conform to the norms of the group. The danger
of prejudlce lies mainly in its power to become actuallzed into
outrlght d1scr1m1natlon against representatlves of ‘out' groups,
whlle being justified in the eyes of"' the perpetrator in terms

of the stereotypea he ‘has acqulred for Each of 'these groups. LN
And, of course), such stereotypes are usually newatlve in-naturey

as may be 1llustrated in the’ follow;ng‘examples

. “?ritish people are stuffy . . - Italians are noisy . . -
" Puerto Ricans are unreliable.’ . . .“

%
Anyone who holds such bellefs will contlnue to do so, even in
the' face of ihcontrovertible evidence; for values’ attltudes,

- % e
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belicfs, o:inions, and the like, belong to the affective as well
as the cognitive donaln in Lhe maAe«up .of a human bPan. And,

accordingly, they are colorcd by ourf emotions.
.“ .

.

:Aftitudes (as well as the beliéfs-yh;ch forim thém, or the
opinions which ex.ress them) possess different aspects wh?chlmay’
be identified ac follows.
g Qiggggiqu toward the positive or the negative siﬁe.
’ 2. ggg%ggigz. from mild to extreme importance.

3. " Depth: greatevJ;r lesser centainty about.the éorrect-

* neass of the attitude, value, etc.

4, Agreement. tlhe extent to which one set of .values,
attitudes, etc. agrees with another sat.

5. TDuration. the length of time a value, attitude, or
the like has been held.:

~ &. Range: from very specific to very general.

7. Objectivity  from very objective (based upon accurate
. information) to prejudlced (not based upon
facts). -

//

Although the direction 6F a person's attitudes is not
always directly related to’the amount gf‘infobmation’he possesses
about the subject, thcre seems to exist a definite relationship
batween the acquisition of information and attitudinal.chénges.
In other words, studies have shown that fac?ual information pro-
vided to'tgachers does have a positive effect on the r;@uction

of their prejudices and discriminatory practices. This finding
is quite engouraging in the realm of education, for it indicates
thé possibility of training educators to Jiscontinue detrimental

teaching practices and to disvegaid cherished prejudices for the

sake of educational «flzctiveness.

\
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- How Values Are Learned and Attitudes Acquired

. «
7 A

. f/ . ’ ' o
’ Each national group may be characterized by a set of

dominant values (reflected in attitudes) which ape held by “the

l
average member of thc;_society. An example of such a value

&ould,be the American stress on ”achievcment.'. Beyond these com»
mon values, there are others which tend to vary in accordance
'w1th such variables as geographical 1ocat1on, occupatlon, social
clcss, educational level, age, sex, religion, and many other |
factors. An example of thes& variations would be ic the type of
achievement valued by an individual -~ physi¢al, intellectual,
financial, and the like. N N
All Values and attitudes are learred through contact with

+ other people who act as agents in the communication of these

beliefs. Such agents are: the family (the most influential in

the formation of an individual's 1life style), friends and neighbors, .

Y

‘\\\schoolsh church and community groups, and social groups. As a
rule, both the schools and their teachers tend to stress middle )
class American values and attitudes which, in the case of -cul-
turally different learners, may be in direct opposition with those
helq in the home. In this respect, adult educators ought to

" become aware of their .own tendencies and of the possible con-
flicts which their teaching may create within the learners. They
also soould realize that it would be impossible for them to teach
anything without including value or attitudinal content: some
values are taught deliberately, and others apc communicated
bywthe teacher's action and b; the very way he teaches.

Since values and attitudes tend to permeate our whole :

3 life, it stands to reason that a conscious knowledge of them

10
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(and their effect on interpebrsonal commun1cat10n)3%x;l facilitate”
% human 1nteréﬁtlon in the adult classroom In addition, the
accelerated pace of technological development'in this counéry
tends to confront each individual with ﬁew problem-situations,
practically on a daily basis, which qauge conflictg within the ’
inner self and with others. Undeg the ciréumstances, the ability
to analyze the situation énd’to evaluate its effect upon values
and‘attitudes becomes essential és a means of adapting success=~ .
fu;ly to changing conditions of the physical and soc¢ial enviroﬁ-
ments, This'saﬁe skill is equally basic toitﬁe effective handling
of language education at the adult 1eve1 where the learners bring
to class a ‘network of life stvle which is irrelevant to the
American way of life, and which may act as a deterrent for them
in.the search for employment and acceptance #nto community exis-
tence. The task of the adult educator will not:be so.much that
of “cbanging“ the 1éarners' vglues, as that of helping him acquire

a differfent set of values IN ADDITION-TC his own and learn to

behave differentially in accordance with these divergent sets

.

within the appropriate context.

Thought Questions for "Adult qucators

Amerlcan culture tends to value tlne to the pomnt of
obsession. Ask yourself in what manner this value is reflected
\\\\\ in the languace and the everyday behavior of the averape han‘
Think of time-oriented expressions,, such as: ‘Time Lies,*

“A stitch in time saves nine,” "Time is money,  “First corz,

first served."’ »

2
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i Think of'thé ways in which wé organize our lives around '
the constraints of time: with "time schedules, '. “penalty
clauses' for failure to‘complete a contract on time, tendency

to ‘get it over with,” '“rush hours,"’énd the like.

Think of thea different\meaninés attached to "time' and

. - Y (’\;
its u¥es by members of other cultures who,gttend your classes. :

[
-

the long-range view of time held by many Asiatics (over several

14

generations), thé subordination of temporal considerations to
interpersonal relati9nships in Hispanic cultgpes; or the present-
day orientation of some:Indian Americans’(the ﬂavajosﬁ for
instance). '

Ask yourself what sort of conflicts are likely to be
aroused in the culturally-different individudl who discévefs
in_the host society (the U. S. A.), time valuétions which clash
wi}h those of his native culture. Try to imagifte how you would
react to the reverse.;ituation, hnd‘What sort of acti;ns you ‘
would resort to, in_oﬁder to resolve these conflicts:

In.trying to answer these hypothetical dquestions, it is
necessary to learn how” to place oneself in the other man's

* shoes, so t6 speak. In all value conflict situations, one must
remenber that thege are\always two .sides to be considered, and

that both sides are entirely justifiable in the eyes of their

proponents. ‘For the purpose of illustration, two concepts of

time will be presented below:

@

1. The American Yiewpoint -

a. An American businessman comments upon the Hispanic
way of handling. time:




o~

L

2.

‘<

. . ‘
“How can Spanish people be so lackadaisical, as
far &g pOnctuality is concerned?
llost of us schedule our work throughout the day and
week, in order to reserve time for leisure and for
family activities. .Time is money, and it should
not be wasted. To be late for an appointment or
on the:job isytantamount to stealing someone. else's
time, and thus it is unforgivable. Maifana is not
good enough for me, nor is it acceptable for any
sensible businessman.

b. An American businessman. comments upon ih2 hispanic

L3

The'Hispanic "Viewpoint

view of time-obsession in our culture:

"How can Spanish people say we worry too much about
the future? . .
The future is the only thing man is.able to control

through planning. HNeither the past, nor the present

can be .changed, but .tomorrow is still subject 'to
improvement: and any man- who rests on his laurels
falls immediately behind in the race for progress.’

a. A’Spanish speaker comments upon the Americén way of

b.

handling time:
- L d

“How can .Americans stéhd such an accelerated tempo
of activities? N “
What is the point of Pushing through life experi-
ences when it is the quality of human activities
that is important, not the quantity nor tihe size
of deeds performed in the course of existenca. To
scurry around from task to task like an ant is an
affront to human dignity.~

& . ) .
A Spanish speaker comments upon the‘Ameriéanjwiew
of leisure-time orientation in Hispanic culture:

H

“How can Americans say that we pay no attention to
© time? L ‘
On the contrary, we pay more attention to time than
they do: we use time to fulfill our destiny as
hunan beings, instead of letting ourselves.be run
by it., We plan such important events as marriage,
career, and fai .ly life carefully in advance, for
they mark the s.ecady progress of a man's existence,
but we leave other matters.to the spontaneity\pf
mementary feelings and circumstances: How do-I -
know today, whether or not I will enjoy dining with
& friend next weék, whereas I feel a desire and a
need to do so tonight? ButsI cannot obey -this °
impulse if I have already set the time aside for
something else: thus I will have missed an
opportunity to use .time pleasurably.: .

1o
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.On the basis of these two examples, it is easy to see

how values (in this case those associated with time) tend to
L4

become distorted :t ti. intercultural level, and how what is
y X

-consideréd "good” in one society may be criticized as bad

or 'inco@prehénsible' in another. The rééulting clash which will

~occur betyeen representatives of divergent cultures may, then,

be predicfed accurately. It should convince teachers of the neces-
sitf to 'adopt a flexible frame of reference and an attitude of
suspendéd judgment in dealing with any crosscultural circum-
stances. Unle%s he becomes sensitized to the inéﬂedible complexity
of inter-ethnic patterns in human inf&yaction, the most dedicéted
educater cannot succeed in analyzing classr&om problems clearly
and objectively, nor is he able to devise instructional strategies
based upon facts inherent to the situation. Empathy is what he
needs .at is to say, the ability to 1oo£ at the world through
someons. else's eyes andwto perceive it in the manner determined by
the viéwer's own culturdl filtebr. S&Eﬁ“a.agill is not an innate
gift possessed by rare individuals, it is simgiy'a matter of
cquiring the nceded competence% in crosscultural understanging
through knowledge (the nﬁture of culture,.cultural conflicts and
misunderstandings, American and other cultures), experience (in
analyzing interaction situations in terms of divergences in g
valués, attitudes, beliefs, and the like), and determination (to
keep on trying until the signs of intercultural misunderstandings
are readily .identified, ;t least as they occur in the classroom
environment). Without this empéfhy for other cultures, the effec-
tiveness of an adult educator will be considergbly reduced, as a

/
result of restrictive communication at the cognitive, as well ar

Q ] ) .
£]{U: the affective, and psychomotor levels. l‘i

IToxt Provided by ERI




